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The purpose of this research study is to compare the prevalence rates of students diagnosed with 
a primary disability of Emotional Disabilities (ED) grades kindergarten through twelfth, in 
Virginia in 2010 and 2015, and to examine patterns of change and differences.  The results 
shown throughout the study will help identify regions and counties where there is a larger chance 
for over- or under-identification of emotional disabilities. This in turn will help identify areas 
where training about teacher efficacy, working with students diagnosed with emotional 
disturbances, is needed. The objective is to collect the public-school records from the counties, 
regions, and the state to calculate the average amount of difference from the regional and state 
means as expressed in z-scores. The data will then be compared to identify any outliers that 
might be present. After determining specific outliers, 1.5 standard deviations from the norm, a 
second study will occur to investigate teacher efficacy as a potential variable influencing over or 
under identification of emotional disabilities. The primary target of this paper is public school 
LEAs in Virginia; however, various teachers with all levels of experience who support children 
with emotional and behavioral challenges may find useful ideas in the study. 
 





Emotional Behavioral Disability Prevalence Trends in Virginia and Teacher Efficacy 
Currently less than one percent of all children receive services for emotional or 
behavioral disorders (Raymond, 2012). Estimates range that three to six percent of students are 
served currently, but an upwards of seven to eight percent of all school-aged children are eligible 
under the category (Raymond, 2012). Under-diagnosing students could be due to the wide 
subjectivity and spectrum of different behaviors and emotions portrayed by these individuals 
(Raymond, 2012).  
Background of Emotional Disorder  
 According to Raymond (2012), throughout the years, there has been a variety of different 
names for the current term of emotional disabilities. These include terms such as, “emotional 
handicap, behavioral impairment, emotional and behavioral disorder, social and emotional 
impairments, social and emotional disorder, and social maladjustment” (Raymond, 2012, p. 127). 
Over time, specific characteristics have been identified that correlate to having an emotional or 
behavior disability category (Raymond, 2012). 
History 
Individuals who were diagnosed with emotional disabilities were thought to be ‘mad’ and 
psychological clinics were created for these children in the United States in 1931 (Raymond, 
2012). There have been two different approaches to categorize individuals with emotional 
disabilities: the organic approach and the functionalist approach (Raymond, 2012). The organic 
approach covers the ideas that the disturbance was related to a specific brain disorder or physical 
disease (Raymond, 2012). The functionalist approach focused more on how behavior was a 
factor on mental illness which pushed for the “mental hygiene movement” (Raymond, 2012, 
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128). The next year in 1961, Hobbs and his colleges created programs that promoted heavy 
interventions for youth with emotional or behavioral disorders (Raymond, 2012). In 1975, Public 
Law 94-143 ensured students were officially accepted into the public schools responsibility 
under the category of seriously emotionally disturbed (Raymond, 2012). In 1988, a court case, 
Honig v. Doe, declared that a student cannot be expelled due to a problem behavior and that the 
school district needed to take account for the student’s disability and consider alternative 
disciplinary measures (Raymond, 2012). Finally, in 2004, the Individuals with Disabilities 
Education Act (IDEA) further articulated the placement of students with disabilities and ensured 
free, appropriate public education (Raymond, 2012).  
IDEA Identification 
The most current definition provided by IDEA of emotional disturbance includes:  
(i)  The term means a condition exhibiting one or more of the following characteristics 
over a long period of time and to a marked degree, which adversely affects a child’s 
educational performance: 
(A) An inability to learn which cannot be explained by intellectual, sensory, or health 
factors; 
(B) An inability to build or maintain satisfactory interpersonal relationships with 
peers and teachers; 
(C) Inappropriate types of behavior or feelings under normal circumstances;  
(D) A general, pervasive mood of unhappiness or depression; 
 
8 
(E) A tendency to develop physical symptoms and fears associated with personal or 
school problems 
(ii) The term includes schizophrenia. The term does not apply to children who are 
socially maladjusted, unless it is determined that they have an emotional disturbance 
(Raymond, 2012, p. 130). 
Guidance to school districts about the diagnosis definition varies by state to state and the 
implementation of the definition has had many different amendments over the years (Raymond, 
2012).  
Characteristics 
Characteristics fall under two main categories: cognitive characteristics and behavioral 
characteristics (Algozzine &Ysseldyke, 2006). When explaining specific characteristics about 
individuals diagnosed with emotional disorders, negative adjectives come to mind such as, 
“annoying, anxious, attention seeking, compulsive, depressed, disturbing, frustrated, hostile, 
immature, jealous, rowdy, tense, unmotivated, or withdrawn” (Algozzine &Ysseldyke, 2006, p. 
10). Students with emotional disabilities also struggle with cognitive deficiencies and often have 
poor memory, short attention spans, are overly active, or are very anxious (Algozzine 
&Ysseldyke, 2006). However, there are no single characteristics that are a true sign that an 
emotional disability is present (Algozzine &Ysseldyke, 2006). 
Specific behavioral characteristics that are associated with emotional disabilities include, 
“the inability to learn, the inability to build or maintain satisfactory interpersonal relationships, 
inappropriate types of behavior or feelings… unhappiness or depression, and a tendency to 
develop physical symptoms or fear” (Algozzine &Ysseldyke, 2006, p. 12). Some universal 
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characteristics also include a different use of language such as a higher frequency of lying, 
overstatements, or exaggerations (Algozzine &Ysseldyke, 2006).  
Often times, individuals diagnosed with emotional behavioral disorder portray either 
externalizing behaviors, internalizing behaviors, or a combination of both (Raymond, 2012). 
Externalizing behaviors include those being more aggressive including fighting, bullying, 
stealing, and cheating (Raymond, 2012). Internalizing behaviors include more internal emotions 
such as anxiety, being fearful, or over worrying in a situation (Raymond, 2012).  
Causes 
There are three main factors that influence emotional disabilities. These include 
biological factors, family factors, and environmental/social/school factors.  
 Biological factors. Biological factors are rarely the sole cause when diagnosing 
individuals with emotional disorders (Raymond, 2012). However, brain injuries, both prenatal 
and postnatal, can be shown to result in an effect to emotional development (Raymond, 2012). 
Similarly, disorders such as schizophrenia and clinical depression are linked to genetic and 
biological factors which play a role in emotional development (Raymond, 2012). Recently, 
studies indicate children are born with a specific temperament, which determines their behavioral 
style, meaning how the individual interacts with their environment around them (Raymond, 
2012). 
Family factors. According to Raymond (2012), family plays a large role in causing 
emotional disabilities. Different family issues including family stress or parenting styles can 
affect a diagnosis of emotional disabilities. An over protective parenting style can cause a greater 
anxiety in a child growing up (Raymond, 2012). Similarly, an abusive, authoritarian, or 
 
10 
permissive discipline style can have adverse effects on the child (Raymond, 2012). When family 
and school based teaching and discipline styles do not match, the child might struggle to 
understand what is expected of them. Finally, when a child experiences parental dysfunction, 
poverty, parental unemployment or illness of a family member, a child might develop an 
emotional disability in response (Raymond, 2012).  
Environmental, social and school factors. Raymond (2012) describes school factors 
that contribute to identification as a child with emotional behavior disorders. A young person’s 
life can be influenced very heavily by school and the socializing force. However, factors such as 
school failure, inappropriate expectations and discipline can lead a child to develop a lower sense 
of self-esteem. Students who frequently appear in the failing category often accept that they are 
bad students and fall into the cycle of setting lower goals and putting forth less and less effort. 
These individuals often feel like they do not belong in the school and find the environment 
unsafe or uninviting (Raymond, 2012). When a child’s life is inconsistent, they are more likely to 
bring these defiant behaviors into the community life and discount all rules in general. As a 
society, mass media plays a large role on providing children visuals of violence and destructive 
behaviors for young people to emulate (Raymond, 2012).  
Diagnosis 
 Emotional or behavioral disorders only exist to the extent to which the particular 
behavior or emotion is not accepted as the norm in a specific contextual environment (Raymond, 
2012). Due to the vagueness of the definition of emotional behavioral disorder, any nature of the 
disability may be subjective to the individual and the individual diagnosing them. Though 
identification, there are a disproportionate number of students identified with an emotional 
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disability including an abundance from lower socioeconomic backgrounds, and a lower 
identification rate of female students with a primary diagnosis of emotional disturbances. 
 One justification why there is an under diagnosis is because students who portray 
withdrawal or depression symptoms might be overlooked if they are not causing disruptive 
behaviors or if they are keeping average with academic requirements (Raymond, 2012). Another 
reason for underserving students with emotional disabilities is that a diagnosis of emotional 
disabilities has a bad stigma attached to the label and it is difficult for parents to hear and 
understand the diagnosis (Raymond, 2012).  
 Different diagnosis of emotional disabilities include oppositional defiant disorders, 
conduct disorders, depression, anxiety disorders, or schizophrenia. Emotional disabilities are also 
categorized as externalizing verses internalizing behaviors as discussed in the characteristics 
section above (Raymond, 2012).  
Academic Deficits 
 Students who are diagnosed with emotional or behavior disorders are usually subjected to 
specific disciplinary actions such as a suspension or expulsion from the school (Raymond, 2012). 
This leads to less instructional time and exposure to academics and the academic setting 
(Raymond, 2012). Often times, students with emotional disabilities perform much lower in the 
classroom than what their intelligence test scores represent (Raymond, 2012). This could be due 
to the idea that individuals who are diagnosed with emotional disabilities often become very 







 This research study started as an investigation on literature for students diagnosed for 
Emotional Behavioral Disorders. With little research published on students with emotional 
behavior disorders, I set out to research the prevalence across the state of Virginia. The objective 
of the research was to determine if certain local educational authorities in Virginia were over or 
under diagnosing EBD in comparative to their region totals and in comparative to the state totals. 
In areas that were identified as outliers in the study, I wanted to determine if a hypothesis could 
be made on potential reasons why there was a discrepancy. This led me to formulate the 
question, “are there pockets in Virginia with higher or lower rates of diagnosing emotional 
behavior disorders?” As well as, “do the various local education authorities’ prevalence rates in 
Virginia have a correlation rate with teacher efficacy?”   
Participants 
The participants for the secondary analysis included all public school registered students 
from the school year 2010-2011 and again from the school year 2015-2016. All data collected 
was through the December 1 Child Count Reports for their respective years. All school systems 
in Virginia were assessed and measured, then grouped within the eight educational regions of 
Virginia.  
 The participants for the efficacy survey included various special education teachers 
across the state of Virginia. Specifically targeted counties included any Z-Score with 1.5 above 





Literature Search Procedures. In conducting this search, a total of five intervention 
articles were found that focused on the topic of Emotional Behavioral Disabilities. EBSCO 
Educational Database, a database provided by James Madison University, was used in order to 
find these articles. The following key words were used in the search (a) “emotional and 
behavioral disorders”, (b) interventions, (c) EBD and (d) “prevalence rates” were used to find the 
articles discussed in this literature review. 
Data Collection. Through collecting the data, the Virginia Department of Education 
(VDOE) provided two different reports of child count data. The first report was a Special 
Education Child Count on the VDOE website 
(http://www.doe.virginia.gov/special_ed/reports_plans_stats/child_count/) . The second report 
was also on the VDOE website entitled, December 1 Special Education Child Count listed under 
Data for Researchers and Developers.  
For the 2010 and 2015 data collection on the first report the process was the same to get 
to the main Special Education Child Count Webpage. First, one would navigate to the Special 
Education tab on the left of the webpage, then to Reports, Plans & Statistics on the right of the 
webpage. Once there, selecting other reports and finally the Special Education Child Count. 
Here, the 2010 data was compiled into a Portable Document Format (PDF) separated by counties 
and cities. The total amount of students with ED was noted for each county and was compiled in 
a spread sheet for further analysis. For the 2015 data, selecting Explore Annual Child Count Data 
and Create Custom Reports will bring you to a page where the same process can be conducted by 
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searching division report level and navigating through each county, recording the data in an 
excel file, again for further evaluation. This was the process chosen and used for data analysis.  
The second data set was found under the Statistics and Reports tab on the left hand side 
of the webpage. From there, selecting Data for Research on the right hand side of the webpage, 
then choosing December 1 Child Count Data to view Comma-Separated Value (CSV) files. Once 
downloaded, the file can be filtered and manipulated to show students with ED or organized by 
county/city. However, with further investigation, this data set was an aggregate count, and not 
displaying a true number of individuals with ED without synthesizing the data extensively.  
To find the total number of students enrolled in 2010 and 2015, the following path was 
taken: selecting Statistics and Reports, Enrollment and Demographics, Fall Membership and 
finally, Fall Membership Data. Both 2010 and 2015 data was reported through a Excel file 
separated by each county/city.  
Teacher Efficacy.  This study utilized two Woolfolk and Hoy Teacher Efficacy Scales 
(Hoy, 1990). The 10-item is labeled “Teacher Efficacy Scale (Short Form)”. This scale 
measures: Teaching Efficacy (TE) and Personal Efficacy (PE). Teaching Efficacy can be 
explained by the teacher’s beliefs on how they can influence students success and learning, even 
if the student is unmotivated (Moran, 1998). The 12-item is labeled “Teachers’ Sense of Efficacy 
Scale1 (short form)”. This nine point likert scale measures teacher perceptions of their impact to 
affect Student Engagement (M=7.2, SD=1.2), Student Instruction (M= 7.3, SD=1.2) and 
Classroom Management (M=6.7, SD=1.2). 
Efficacy Collection. Through my data analysis, the highest and lowest county Z-scores 
for the state were recorded in each region. Once identified, the procedure then involved 
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recording all the individual schools and collecting all Special Education teachers email addresses 





Table 1 below shows one of the eight regions of data collected as an exemplar. Each 
county/city is reported individually along with the total number of students reported for that year. 
This example pulls from the 2010-2011 Child Count data to include the number of students with 
a primary EBD label. From there, data was obtained by calculating to find the percentage of 
individuals with EBD. All values were standardized across the region and state and then the Z-
Score was calculated. In the tables that follow, the highlighted boxes demonstrate all the counties 
that were 1.5 or more standard deviations above or below the norm.  
The entire calculation process took place using Microsoft Excel Workbook. The Z-score 
was calculated by taking the total number of students with EBD as a primary disability and 
dividing by the total number of students in their respective county. Then one would multiply this 
number by 100 to obtain a percentage. Using the data from the region, one would calculate a 
standard deviation by using the standard deviation population formula (STDEV.P) and the mean 
to find the average. From there, calculate a Z-score formula by standardizing the values 
(standardize (x, mean, standard deviation)). The process was replicated for each of the 8 regions 
of Virginia as well as comparing each county or city to the state of Virginia.  The total process 
and data can be found in Appendix 1 for both region totals and state totals. 
Table 1:  












Charles City 844 9 1.07 0.99 1.03 
Chesterfield 59289 353 0.60 -0.76 -0.34 
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Dinwiddie 4570 25 0.55 -0.94 -0.48 
Goochland 2482 23 0.93 0.47 0.63 
Hanover 18629 152 0.82 0.06 0.30 
Henrico 49405 381 0.77 -0.11 0.17 
New Kent 2888 17 0.59 -0.79 -0.36 
Powhatan 4485 38 0.85 0.17 0.40 
Prince George 6357 34 0.53 -0.99 -0.51 
Surry 977 10 1.02 0.83 0.91 
Sussex 1201 14 1.17 1.36 1.32 
Colonial Heights 2928 16 0.55 -0.95 -0.48 
Hopewell 4240 23 0.54 -0.96 -0.49 
Petersburg 4559 27 0.59 -0.78 -0.35 
Richmond 23454 338 1.44 2.39 2.12 
 
Data from outliers of Child Count 2010-2011 is reported in Table 2. Data from outliers of Child 
Count 2015-2016 is reported in Table 3. These are outliers from the data sets to show the local 
education authorities with 1.5 or more standard deviation from the norm. 
Table 2: 
Outliers for  2010 
    Z-Score for the Region Z-Score for the State 
Richmond City (Region 1) 2.39 2.12 
Northampton (Region 2) -2.27 -1.58 
Hampton (Region 2) 1.86 1.25 
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Northumberland (Region 3) 2.82 2.86 
Clarke (Region 4) -1.64 -0.81 
Manassass Park (Region 4) 2.16 1.57 
Highland (Region 5) -1.62 -2.06 
Louisa (Region 5) 2.73 3.95 
Buena Vista (Region 5) -1.25 -1.55 
Charlottesville (Region 5) 1.56 2.33 
Roanoke (Region 6) 1.56 1.05 
Bland (Region 7) -1.01 -1.73 
Buchanan (Region 7) -1.24 -1.98 
Lee (Region 7) 2.84 2.21 
Russell (Region 7) -1.20 -1.93 
Scott (Region 7) -1.12 -1.84 
Tazewell (Region 7) -0.82 -1.54 
Wythe (Region 7) -0.88 -1.60 
Halifax (Region 8) 2.02 2.16 
Nottoway (Region 8) -1.52 -1.45 
 
The Child Count Data from the 2015-2016 school year excluded any amount that was 
fewer than ten. Out of the 120 counties/cities in Virginia, 27 were not able to report data to the 
general public due to the fact that there were fewer than 10 individuals diagnosed with emotional 




Table 3:  
Outliers for 2015 
    Z-Score for the Region Z-Score for the State 
Dinwiddie (Region 1) -2.02 -1.51 
Colonial Heights (Region 1) 1.93 1.16 
Accomack (Region 2) -1.94 -1.54 
Franklin (Region 2) 2.32 1.32 
Essex (Region 3) 0.81 2.02 
King and Queen (Region 3) 3.03 5.73 
Page (Region 4) -1.82 -1.21 
Rappahannock (Region 4) 2.54 1.96 
Louisa (Region 5) 2.61 3.12 
Montgomery (Region 6) -1.90 -1.53 
Roanoke (Region 6) 1.55 0.50 
Tazewell (Region 7) -1.97 -1.74 
Halifax (Region 8) 2.07 1.58 
 
Data from Qualtrics Survey 
Data from the Qualtrics Survey was obtained to evaluate teacher efficacy across Virginia. 
The survey closed with 56 participants for the study. Five participants’ information was deleted 
because they did not complete the survey. Thus, the number of participants for evaluation 
included 51 special education teachers across Virginia. Years of experience ranged from one 
year up to 36 years with the average of all the participants yielding 14 years (standard deviation 
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was 9.17 years). Participants were surveyed and represented across all eight geographical areas 














In State (Virginia) 















The ten question survey scale measures both teaching efficacy (TE) and personal efficacy (PE). 
For each question on the scale, the total number of participants, mean, and standard deviation 
was calculated.   
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Efficacy 6 Point Likert Scale 
Efficacy 6 Point Scale
Linear (Efficacy 6 Point
Scale)
10 Question Survey On a 6 point likert scale 
 Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 
n 51 51 51 51 51 51 51 51 51 51 
mean 4.196 3.451 5.333 3.824 2.902 4.902 5.490 5.353 5.275 4.843 
stdev 1.414 1.661 0.984 1.396 1.361 1.192 0.668 0.859 0.743 1.227 
Q1: The amount a student can learn is primarily related to family background 
Q2: If students aren’t disciplined at home, they aren’t likely to accept any discipline.  
Q3: When I really try, I can get through to most difficult students. 
Q4: A teacher is very limited in what he/she can achieve because a student’s home environment is 
a large influence on his/her achievement. 
Q5: If parents would do more for their children, I could do more. 
Q6: If a student did not remember information I gave them in a previous lesson, I would know how 
to increase his/her retention in the next lesson. 
Q7: If a student in my class becomes disruptive and noisy, I feel assured that I know some 
techniques to redirect him/her quickly.  
Q8: If one of my students couldn’t do a class assignment, I would be able to accurately assess 
whether the assignment was at the correct level of difficulty. 
Q9: If I really try hard, I can get through to even the most difficult or unmotivated students. 
Q10: When it comes right down to it, a teacher really can’t do much because most of  student’s 
motivation and performance depends on his or her home environment.  
 
One demographic that was considered was change in efficacy based on the experience (reported by 
years of teaching) of a teacher.  The graph below (Graph 1) represents the data and a line of best fit 
to show efficacy and years of teaching experience.  








The data from the 12 question survey was based on a nine point likert scale and measures teacher 
perceptions of their impact to affect Student Engagement, Student Instruction and Classroom 
Management. 
12 Question Survey On a 9 point likert scale 
 Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 
N 51.00 51.00 51.00 51.00 51.00 51.00 51.00 51.00 51.00 51.00 51.00 51.00 
mean 7.804 7.235 7.706 7.176 7.824 7.608 7.569 8.020 7.706 8.020 6.765 7.255 
stdev 1.284 1.366 1.241 1.263 1.263 1.189 1.107 1.019 1.209 1.229 1.710 3.143 
Q1: How much can you do to control disruptive behavior in the classroom? 
Q2: How much can you do to motivate students who show low interest in school work? 
Q3: How much can you do to get students to believe they can do well in school work? 
Q4: How much can you do to help your students value learning? 
Q5: To what extent can you craft good questions for your students? 
Q6: How much can you do to get children to follow classroom rules? 
Q7: How much can you do to calm a student who is disruptive or noisy? 
Q8: How well can you establish a classroom management system with each group of students? 
Q9: How much can you use a variety of assessment strategies? 
Q10: To what extent can you provide an alternative explanation or example when students are 
confused? 
Q11: How much can you assist families in helping their children do well in school? 
Q12: How well can you implement alternative strategies in your classroom? 
 
 
The correlation coefficient between the two Woolfolk and Hoy Efficacy Scales used is 
measured to be .44. This describes that these surveys are two separate constructs and cannot be 
compared together.  
Below demonstrates the participants grouped by their respective LEA to demonstrate if 













a 6 point 
likert scale 
STDEV  Average 
Efficacy On 
a 9 point 
likert scale 
STDEV  
1 7 4.586 0.613 7.607 0.651 
2 7 4.557 0.805 7.369 0.982 
3 4 4.200 0.636 7.625 1.095 
4 3 4.567 0.386 7.778 0.594 
5 22 4.605 0.496 7.545 1.058 
6 2 4.700 0.600 7.958 0.542 
7 1 4.200 0.000 6.583 0.000 





Discussion   
Analysis of Data 
 There were 20 counties across the state of Virginia during the school year of 2010-2011 
that were either over-diagnosing or under-diagnosing Emotional Behavior Disorders. Region 
Seven of Virginia, which is the Southwest region of Virginia, is highly represented for under-
diagnosing EBD in 2010. This is likely due to the geographical area having smaller counties and 
populations, where a few students could create a significant discrepancy between other local 
education authorities.  
The Child Count Data from the 2015-2016 school year excluded any amount that was 
fewer than ten students, a change from the data reporting scheme used previously. Out of the 120 
counties and cities in Virginia, 27 were not able to report data to the general public due to the 
fact that there were fewer than 10 individuals diagnosed with emotional behavioral disorder with 
a majority of these counties in Region Seven as well. From the school year of 2015-2016, 13 
counties across Virginia had 1.5 or more standard deviations above or below the norm. The two 
most significant areas in 2015 for the regional level show King and Queen County about three 
standard deviations above the norm and Dinwiddie County about two standard deviations below 
the norm.  
Through looking at the two separate school years, I was able to conduct a small five year 
time study to compare how Virginia is shifting and changing. Between the years, there were only 
four counties that were consistent with either over or under diagnosing EBD. The consistent 
counties from both years are as follows: Louisa County (Region Five), Roanoke County (Region 
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Six), Tazewell County (Region 7), and Halifax County (Region Eight).  The remaining counties 
had dramatic shifts in EBD populations and prevalence rates. 
Implications for Classroom Teachers 
When asked, 46 out of the 51 participants requested one or more professional 
development opportunities and indicated the highest selected answer to work with challenging 
behaviors. Various behavior management techniques are still needed to ensure that all teachers 
feel confident while in the classroom working with any students. Classifying students with 
emotional behavioral disorders has shown to be a very vague category that encompasses a 
spectrum of disabilities and abilities. Continued research to best support classroom teachers is 
still needed. 
The measure of efficacy between teachers who have been teaching for one to five years 
and teachers with 30 plus years of experience show very little difference. This might suggest that 
efficacy is not a malleable construct and that teachers who have lower efficacy rates as a pre-
service teacher or first year teacher will continue to have this mindset and not adjust their 
efficacy in the classroom, even with years of experience. Given the relative high scores on 
efficacy, it may be that higher teacher efficacy is needed to remain committed to serving this 
disability category and those with lower scores self-select out.  
While prevalence rates of diagnosing individuals with EBD do not come from teachers, 
the efficacy of teacher working with students with an EBD label is important to note. Where 
there are higher rates of EBD, teachers need to feel prepared and confident that they can work 
with individuals. This research has a chance to demonstrate where a need would be to hold in-
service training and continuing education. 
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Struggles of Obtaining Data 
Because the change in the reporting format created in 2011-2012, Virginia can no longer 
examine longitudinal trends that may exist. This limits those counties that have students with a 
primary disability of Emotional Behavior Disorders, but are too few to be counted. This number, 
although less than 10 is still significant for smaller counties that could be affected by not 
receiving support due to the new “fewer than 10” rule.  
A large limitation that evolved from this experience in this research was when a 
conference call was held with a data analyst at the Virginia Department of Education (VDOE). 
When inquired about changes in prevalence rates that did not add up, the VDOE thought they 
had been disseminating an unduplicated count and finally realized that they were in fact 
reporting a duplicated account across race and other disability categories. This limited the ability 
to tease out discrete categories and clearly understand what was being reported. This plays a 
substantial role to show that funding needs may be distorted due to the reports being produced.  
Future Research 
My next step for this research is to dig deeper and inquire about specific areas to see if I 
could make a correlation with various environmental factors as well as efficacy rates. It is then 
critical to look at the pockets of extreme prevalence in Virginia to see what environmental 
factors might play a role such as ethnicity, socioeconomic status, LEA funding, or even 
philosophical viewpoints. I also plan on reaching out to those counties that are the outliers to see 
if there are any insights to why there may be causes for over or under diagnosing.  
 In the future, larger areas should be examined across the United States (Northeast, 
Midwest, South, etc.) to see if there is a variation in prevalence of diagnosing EBD. Comparing 
 
27 
Virginia as a state to the country as a whole could also provide more secondary data analysis to 
show EBD rates and potentially demonstrate a need for more research and awareness for this 
group of individuals.  Future research could help answer more of the reasons why there is a 
variation in prevalence rates for students with EBD and to learn how to best support teachers in 
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Survey Questions from Efficacy Survey 





Q2) What was your undergraduate major? 
 
Q3) If you attended graduate school, what was your graduate major(s)? 
 




Q5) How many years teaching experience do you have? 
 
Q6) How many years experience do you have teaching Special Education? 
 
Q7) Which school district are you teaching in currently? 
 
Q8) Please indicate the types of classrooms and teaching models you teach in. Check all that apply: 
-Co-teaching in a “regular education” classroom 
-Co-teaching in an inclusion or integrated classroom 
-Teaching in a resource classroom 
-Teaching in a self-contained classroom 
-Teaching in an alternative educational setting (homebound, special day school, etc.) 
-Teaching in a non-residential alternative educational setting 
-Teaching in a residential alternative educational setting (hospital, detention center, etc.) 
-Teaching in another classroom setting, please specify ________ 
 
Q9) Please indicate the specific disabilities you have worked with professionally to date. Check all 
that apply. 
-Intellectual disability/formerly MR 
-Serious disability (before July 2009) 
-Hearing impairment 
-Speech or language impairment 
-Visual impairment 
-Emotional disturbance 
-Traumatic brain injury 
-Orthopedic impairment 
-Other health impairment 
-Autism spectrum disorders 







Q10) Instructions: Please indicate your personal opinion about each statement by selecting the 
appropriate response to the right of each statement.  
 
-The amount a student can learn is primarily related to family background 
-If students aren’t disciplined at home, they aren’t likely to accept any discipline.  
-When I really try, I can get through to most difficult students. 
-A teacher is very limited in what he/she can achieve because a student’s home environment is a 
large influence on his/her achievement. 
-If parents would do more for their children, I could do more. 
-If a student did not remember information I gave them in a previous lesson, I would know how to 
increase his/her retention in the next lesson. 
-If a student in my class becomes disruptive and noisy, I feel assured that I know some techniques 
to redirect him/her quickly.  
-If one of my students couldn’t do a class assignment, I would be able to accurately assess whether 
the assignment was at the correct level of difficulty. 
-If I really try hard, I can get through to even the most difficult or unmotivated students. 
-When it comes right down to it, a teacher really can’t do much because most of  student’s 
motivation and performance depends on his or her home environment.  
 
Q 11) Instructions: Please indicate your personal opinion about each statement by selecting the 
appropriate response to the right of each statement. 
 
-How much can you do to control disruptive behavior in the classroom? 
-How much can you do to motivate students who show low interest in school work? 
-How much can you do to get students to believe they can do well in school work? 
-How much can you do to help your students value learning? 
-To what extent can you craft good questions for your students? 
-How much can you do to get children to follow classroom rules? 
-How much can you do to calm a student who is disruptive or noisy? 
-How well can you establish a classroom management system with each group of students? 
-How much can you use a variety of assessment strategies? 
-To what extent can you provide an alternative explanation or example when students are 
confused? 
-How much can you assist families in helping their children do well in school? 
-How well can you implement alternative strategies in your classroom? 
 
Q12) Would you be interested in receiving any teacher professional development in regards to 
working with students with emotional behavioral disabilities? Please check all that you would be 
interested in: 
 
-Multi-tiered Systems of Supports 
-Managing challenging behaviors 
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-Data for decision making 
-Differentiating strategies for students 
-Working with English Language Learners 
-Strategies that foster higher-level thinking 
-Student centered approach to teaching 
-Problem/Project based learning strategies 
-Inquiry Based learning strategies 
-Small group instruction techniques 
-Engagement during lessons 
-Different assessment protocols 
-Study skills for students with disabilities 
-Inclusion in the general curriculum classroom 
-Teaching vocabulary and main idea 
-Other? Please specify:  
-I am not interested in receiving any teacher professional development 
 
Q13) Would you like a copy of the research study conducted? (Sent out by late May, 2017). 
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